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			Key points

			
					The desire for friendship is common to most children and young people.

					A lack of supportive friendships is linked to poorer health and wellbeing through the life course.

					Friendship can be defined in many ways. It is important to reflect on our own definitions and experiences of friendship and create safe spaces for the people we support to talk about how they understand and experience friendship.

					In Scotland, the publication of The Promise means there is a clear policy mandate to make supporting friendship a priority in relation to children and young people who are care experienced.

					The care ‘system’ can create artificial barriers to making and keeping friends. People with care experience should have the same opportunities for friendship as others.

					There is a strong policy imperative for ‘friendship-focused support’ to move from the margins to the centre in how we think about, and support, children and young people.

					‘Friendship-focused support’ can take many forms but should include: talking with people about what friendship means to them; talking about friends and what these relationships are like; identifying friendship hopes and goals; and working alongside people to make plans that will support friendships and positive social connections to grow.

					Adults should recognise how important friendships are when making plans. This should include thinking ahead to take account of any new obstacles that might happen for the child or young person because of changes in their care.

			

			Introduction

			This Insight is being written as we approach the two-year anniversary of a global pandemic which disrupted the lives and relationships of people across the globe. During this time many people, from all walks of life, experienced increased isolation from friends and loved ones as governments encouraged ‘social distancing’ to slow the spread of COVID-19.

			Youth loneliness, already higher pre-pandemic than in adult groups, increased throughout the UK, impacting on young people’s mental health (Mental Health Foundation, 2021). Evidence suggests that those with care experience may have suffered more from isolation and declining mental health over this period than other groups of young people (Kelly and colleagues, 2021). This is as a result of smaller social networks pre-pandemic, digital exclusion, poverty and the reduced accessibility of services (Roesch-Marsh and colleagues, 2021).

			However, the COVID-19 restrictions also saw a growth in creative and flexible responses to children and young people by statutory and third sector agencies (Ferguson and colleagues, 2022), as well as from voluntary and advocacy groups (Who Cares?, 2022). Many benefited from a less process driven response by social workers and carers, and instead, described a sense of being cared for and about (Stanley, 2021).

			This Insight draws on research and policy, as well as practice experience to explore friendship, why it matters and how it can be better supported. It looks critically at the nature of friendship and the impact that aspects of the ‘care system’ can have on children and young people making and maintaining friends. It highlights how significant friendships can be for children and young people who are ‘looked after’. In Charlie’s words (cited in Irvine, 2022):

			Because you don’t always have a stable network of people that you can talk to about things, you can’t go home and lash out, because you don’t know if you can stay there after, you know?... at least with your friends, you can rant, you can get it out and then they can go home and they can deal with their emotions separately.

			Policy context

			The wellbeing of children is a core feature of policy and practice in Scotland and underpins The Getting it Right For Every Child (GIRFEC) national practice model. Practitioners are required to consider eight wellbeing indicators which represent ‘… areas in which children need to progress in order to do well now and in the future’ (Scottish Government, 2016). Children’s friendships are recognised as important within this framework, albeit, appearing on the side lines (Byron, 2017).

			There are important links between wellbeing and friendship. Existing research involving children and adults has shown that loneliness and social isolation increase the risk of physical and mental health problems, including depression, anxiety, sleep disturbance, poorer immune functioning, and serious illness (Heinrich and Gullone, 2006). Improving the number and quality of friendships has shown to enhance mental and physical health and feelings of happiness (Bagwell and Schmidt, 2011; Howarth and Hart, 2007; Majors, 2012; Carr, 2018; Lang and Fingerman, 2015; Demir, 2015; The Children’s Society, 2020b).

			Much of our current efforts to improve care and support for people with care experience in Scotland are being driven by The Promise – the final report of The Independent Care Review, which sets out ‘a new approach’ to enable children and young people to ‘thrive’ through the provision of ‘loving, supportive and nurturing relationships’ (2020, p6). The Promise describes five foundations on which change will be built: voice, family, care, people and scaffolding. Recommendations and insights shared in relation to ‘people’ have particular relevance for friendship. This foundation states:

			The children that Scotland cares for must be actively supported to develop relationships with people in the workforce and wider community, who in turn must be supported to listen and be compassionate in their decision-making and care. (p22)

			Friendships in particular are highlighted:

			Friendships and relationships with people in the workforce and wider community are important. These relationships may be where children find the love and care they need. Children in care must be actively supported to develop connections and relationships. Relationships must not be prevented by an assumption that children may come to harm and / or face unnecessary risk (p23).

			It is seen as the responsibility of those involved with people with care experience to support connections and relationships in their many forms, and to remove any barriers that may exist to making or keeping friends. To this end, the report makes a strong statement about the need to prioritise connections:

			Friendships with peers must be actively encouraged with support for and trust in the judgement of the main carer rather than over reliance on risk protection procedures, such as police checks before a child in care can go to a friend’s house for a sleepover (The Promise, 2020, p24).

			What is friendship?

			In social work and social care practice and research, the terms ‘friend’ and ‘peer’ are often used interchangeably. For example, written assessment reports will often talk about ‘peer relationships’ rather than friendships. However, these two terms are distinct and should be used differently. ‘Peer’ is usually used to encompass all those of a similar age (Naylor, 2011), while ‘friendship’ suggests mutual care, respect and informality. In any given peer group children will ‘… find friends, companions, rivals, co-workers, future spouses’ (Healy, 2018, p241).

			In an everyday sense, the term ‘peer’ is rarely used by children or young people to describe their relationships (Irvine, 2022). Instead, children and young people tend to refer to ‘friends’ – most say that having friends is one of the most important things for their happiness (Rees, 2017; The Children’s Society, 2020b). In his discussion about what makes him feel good Colm (cited in Emond, 2014) says:

			If you have someone to talk to and sit down with, that’s your age, not someone who is an adult, cos looking up at an adult talking, you feel uncomfortable.

			Importantly, how children and young people understand the term ‘friend’ is shaped by a range of different factors, including their age and stage of development, as well as what they have learned about friendship at home, at school, and in the community (Day and Erdley, 2016).

			Various definitions of friendship appear in a wide range of international research and literature, spanning different academic disciplines. Many of these studies include the views of children on what makes a friend (Dunn and colleagues, 2002). However, key features emerge as useful in deepening our thinking about what friendship is or could be:

			
					Friendship connects with ideas of ‘… love, freedom and choice … a voluntary relationship that includes a mutual and equal emotional bond, mutual and equal care and goodwill, as well as pleasure’ (Lynch, 2015, p9).

					Friendships include the idea of ‘… intimacy, equality, shared interests, and pleasurable or need-satisfying interactions’ (Bliezner and Roberto, 2003, p 159).

					The notion of ‘reciprocity’ is also highlighted. Hartup and Stevens (1997) explain that although the nature of exchanges and interactions in our friendships change over time as we develop, true friendship will always be characterised by reciprocity.

					Friendships are sometimes chosen and sometimes given and levels of commitment between friends can vary greatly (Spencer and Pahl, 2004). Friends may become ‘family like’ because of the levels of love, responsibility and continuity in these relationships, while some family relationships may be described as ‘friend like’ because of the confidences, interests and free time shared with each other.

					Ideas about the nature of friendship have changed over time and vary across cultures. To understand someone’s ideas about friendship it is important to understand their culture and wider context (Adams and Allan, 1999).

					The digital world is changing how we define and practice friendship, with social media, online gaming and messaging apps providing important new forums for making and maintaining friendships (Raghunandan, 2018).

					Defining friendship is an ongoing process that shapes ‘… our identities, convictions, participation, and possibilities’ (Rawlins, 2008, p45).

					Friendships are not always supportive or mutually beneficial relationships. There can be a ‘dark side’ to friendships and negative friendships can be very damaging for how we feel about ourselves (Smart and colleagues, 2012).

			

			Although these show that friendship is a complex and contested concept, bounded by context, many definitions of friendship have common features: reciprocity, mutual respect, equality, and emotional bond and care.

			Friendship and care experience

			Across the world there have been very few studies which have explored friendship from the perspective of people with care experience (Roesch-Marsh and Emond, 2021). In our review of the literature, we found only 11 empirical projects with some explicit focus on friendship and care experience, and a further 30 which mentioned friendship as part of a wider focus for example on leaving care (for overview see Roesch-Marsh and Emond, 2021). This is significant given how frequently the topic of friendships featured in our practice and how important friendships were to the young people we supported. However, the work that has been undertaken shares common findings in relation to how friendship is experienced by children and young people in care.

			Security, continuity and trust

			The bedrock of how Scotland cares must be consistent, loving relationships to support children to develop trusting relationships (The Promise, 2020, p60).

			It is recognised that children and young people need emotional and physical safety and warmth; and reliable, caring and trusting relationships to support their development and overall wellbeing (Emond and colleagues, 2016). According to Howe (1997): ‘… the quality of relationships between people matters, not just as congenial social experiences but as a fundamental requirement in the formation of individual selves who are psychologically coherent, emotionally empathic and socially competent’ (p164).

			For many children who are looked after, friendships are a key source of security and care. As Alana (cited in Irvine, 2022) describes:

			As a teenager especially, they’re like one of your main supports, and to have your friends like always there, no matter where they are, especially for me, that’s just a big thing cos it’s good to, if there’s something wrong in the home, or you just need someone to talk to but you can’t, don’t feel like you can talk to a social worker or your carer or whatever, not parents, whatever, friends: they’re like always supportive, no matter what.

			Childhood friendships offer important opportunities for rehearsing relationship skills. These can include exploring and testing out how to set boundaries around what a child wants to do and with whom, as well as learning how to cope with disagreement and resolution and the beginning and endings of relationships. Friendships also provide the chance to examine and learn about trust: who might be trustworthy and how to build trust and safety in relationships (Blieszner and Roberto, 2003).

			Studies exploring the friendship experiences of those with care experience have shown that trust is also important to friendship formation. Although trust is a key pillar of friendship, studies suggest that care experienced children and young people who have been repeatedly let down by professionals, family members and / or the care system, may find it difficult to trust people and take risks to make new friends (Ridge and Millar, 2000; Holland and Crowley, 2013; Rogers, 2017). In Irvine’s (2022) study of friendship and peer mentoring, young people with care experience said that trust was vital to them as many felt so let down by others in the past. They described a sense of needing to protect their experiences and lives from others until trust could be established:

			Trust is a big thing for friends. Make sure they don’t talk about you or whatever and tell them everything and that, yeah (Cara, cited in Irvine, 2022).

			The experience of being accommodated and then having to move placement and its impact on relationships and friendships was powerfully described by young people who took part in the Independent Care Review.

			[The Independent Care Review ] ‘… heard from many children and adults who experienced far too many moves to allow for them to make friends and build relationships, settle at school and in neighbourhoods and communities’ (2021, p67).

			These concerns have been long-standing across the UK. Research into care experience and friendship has shown how a lack of stability and continuity in where children are living and who is looking after them can have a significant impact on opportunities to make and keep friends (Happer and colleagues, 2006; Bown, 2010; Sen and Broadhurst, 2011). Such research highlights how hard it is for children to trust that they are going to be able to remain where they are for long enough to invest in relationships with others. As Alana (cited in Irvine, 2022) describes:

			I have made a friend in care but it’s always hard to keep up those friendships, especially if they move on and you are staying somewhere and then you also have your friends outside and then you’re at different schools most of the time and it all just changes once either of you move on or whatnot.

			Such experiences of constant change have longer term implications, given that keeping friends or making new friends can be one of the most important factors in ensuring positive transition experiences across the life-course (Hartup and Stevens, 1997). Friends can provide crucial emotional and practical support to people with care experience and can help them feel a sense of belonging and positive identity beyond their care status (Dixon and Stein, 2002; Törrönen, 2006; Hiles and colleagues, 2014).

			Professional cultures, practices and understanding

			Although there are a limited number of studies, our review of the literature on friendship echoes many of the findings of The Independent Care Review: too often the rules and cultures of the care system place constraints on the making and keeping of friends. The practice of completing police checks on friends and their families, overly rigid interpretations of health and safety guidelines, and risk averse cultures, were all identified as barriers to making and keeping friends for those in the care system (Happer and colleagues, 2006; Milligan and Stevens, 2006; Bown, 2010; Gallagher and Green, 2012). Institutional, unwelcoming physical environments also make young people reluctant to bring their friends into these spaces (Blower and colleagues, 2004).

			Despite a growing movement led by people with care experience to reclaim the care identity (Who Cares?, 2022) many children and young people continue to report a sense of shame and stigma resulting from being in care. The stigma attached to care can result in children in care being targeted or ostracised by other children (and their parents/carers) with assumptions made about why they are in care. Together these can lead to feelings of shame and a sense of being different. Joe (cited in Emond, 2014) talks about whether to tell people at school that he lived in a children’s home:

			I wouldn’t tell anybody like. It depends on their character like, if they have mates that will slag you about it like … if I tell someone that I live in a children’s home that kids can’t, that kids have been beaten around by their parents or anything like that right? … if I tell someone and they tell a few friends and they tell a few mates and you know how this stuff starts and eventually everyone starts asking me questions and slagging me and talking behind my back about it all and all that sort of stuff … Well I don’t want that to happen like.

			The research on care experience and friendship has also shown that many foster carers, residential workers and social workers fail to recognise the importance of friendships or undertake work to support friendships (Lipscombe and colleagues, 2003; Bown, 2010; McMurray and colleagues, 2011). Like many parents (Hill, 1998), reasons for this include worries around children’s vulnerability to negative peer influences and a lack of awareness about how to best support friendships, particularly in adolescence (Fisher and colleagues, 2009; Hammond and colleagues, 2018; Sanders and colleagues, 2014; Sen, 2016).

			Gaps in understanding about the digital world may also be a factor. Children and young people describe engagement in the digital world as essential for maintaining friendships, while carers and social workers are predominantly focused on the risks of online environments (May-Chahal and colleagues, 2014; Sen 2106; Macdonald and colleagues, 2017; Hammond and colleagues, 2018). Supporting friendships includes understanding where and how children practise friendship, including in online spaces, and understanding how digital skills and autonomy are ‘… an important part of safeguarding and transitions to independence’ for those with care experience (Hammond and colleagues, 2018, p2072).

			Finding friends inside and outside of ‘care’

			Some children and young people with care experience particularly value friendships with others in the care system (Rogers, 2017; Gallagher and Green, 2012; McMurray and colleagues, 2011; Adley and Jupp Kina, 2014). This shared experience can help young people deal with the stigma associated with being in care (Rogers, 2017; McMurray and colleagues, 2011). Children and young people in care can be an important source of care and support for one another: sharing material possessions, giving encouragement, and sticking up for each other (Emond, 2003, 2014). Friends with care experience can also be a source of safety and wellbeing, with friends looking out for each other’s ‘safety and quality of care’ (Bown, 2010, p229). As The Promise (2020) also highlighted, changing placements and leaving care can result in a painful rupturing of these critical relationships, resulting in many young people experiencing more loss and pain (Morgan, 2012).

			It is important to note, however, that not all care experienced children or young people want to befriend others with care experience, and friendships between those who live together should not be assumed or forced. In some care settings there are also issues with peer violence and bullying which make friendship impossible; carefully planning moves and new placements, working with group dynamics, and creating a caring culture is essential if friendship is to be possible (Mazzone and colleagues, 2018). It is also important to support children and young people to develop friendships out-with their care setting. As one study showed, having friends outside of the care system mitigated against some of the risks associated with being ‘in care’ and helped young people feel more ‘normal’ (Gallagher and Green, 2012).

			Implications for the social services workforce

			This Insight highlights the need for the workforce to pay much greater attention to the issue of friendship. With the publication of The Promise there is now a strong policy imperative for ‘friendship-focused support’ to move from the margins to the centre in how we think about, and support, our children and young people.

			A helpful guide produced by The Children’s Society (2015) suggests that the only way to truly respect the importance of friendship in the lives of children in care is to ensure that ‘friendships are included in agendas, acknowledged in placement planning meetings, discussed in supervisions and are an integral part of children and young people’s reviews’ (The Children’s Society, 2014, p14).

			Friendship needs to be more routinely discussed and recorded in the cycle of assessment, care planning and review for children and young people.

			However, this is only one dimension of what could be considered ‘friendship focused support’. This support includes many of the everyday things we have discussed:1

			
					Regularly talk with children and young people about what friendship means to them. Books, music and film can be a valuable support in these conversations.

					Hear from children and young people about who their friends are, what these relationships are like, and how they would like them to be.

					When friendships are hard, listen respectfully and problem solve together, offering comfort and advocacy. It is important to remember the role that friendship has in rehearsing and trying out ways of coping and managing relationships and who we are in them.

					Facilitate contact with friends, even if they live further away.

					Identify friendship hopes and goals with children and young people

					Work alongside children and young people to make plans that will support friendships and positive social connections to grow. This could include accessing new activities, organising playdates and sleepovers, and making use of social media or other online spaces.

					Model what it is to be a friend. This can include the more challenging aspects of friendships and how these can be managed and resolved.

					Take these relationships seriously. Friendships matter to children and young people.

			

			We also need to remove procedural barriers to friendship. As The Promise has identified, we must not allow risk protection procedures to limit opportunities for developing and maintaining the ‘loving, supportive and nurturing relationships’ that will support children and young people to ‘thrive’ (The Promise, 2020, p6). This means thinking about how to make foster and residential care welcoming for friends, and enable children to take part in friendship activities such as sleepovers and trips, and being flexible and facilitative in our practice to make sure those with care experiences have similar opportunities to others their age.

			Being a friend to others also means being a friend to oneself. For this reason, it is important to encourage self-esteem and a positive sense of identity as crucial aspects of friendship support. Helping children and young people to understand their own histories is key. Children and young people may also need support to know how to explain and present the care experience part of their lives to friends and others (should they so wish). Supporting them to feel a sense of ownership of their history includes helping them to decide what they want to remain private. Both how they talk about it and who they share information with is likely to change as they get older or as friendships become deeper and more established. Adults need to be available to support this (Emond and colleagues, 2016).

			Children and young people also need a safe space to work through any worries they might have about how sharing information about their families or their life in care may influence the behaviour of others (McMurray and colleagues, 2011). Social workers and carers can help children and young people to work out strategies for how to deal with rejection and cruelty (not just in relation to care experience), and be there to comfort them and advocate for them when things are difficult (Dansey and colleagues, 2019).

			Friendship is not always easy or safe, but it does matter immensely to children and young people. As adults supporting children and young people in care we ought to trust and nurture their insights into what constitutes good friendships, in order to support these vital relationships (Holland, 2010; Hyde and colleagues, 2017). As Mandy (cited in Ridge and Millar, 2000) so clearly explains:

			When you’ve lost your family, your friends are everything.




			
				
					1	The Children’s Society (2020) have provided a generic guide for adults on how to support friendship. Some of their suggestions are very similar to ours and they also provide some useful discussion about how adults can intervene when they are worried about friendships.

				

			


			References

			Adams RG and Allan G (1999) Placing friendship in context. Cambridge: Cambridge University Press

			Adley N and Jupp Kina V (2017) Getting behind the closed door of care leavers: understanding the role of emotional support for young people leaving care. Child & Family Social Work, 22, 1, 97-105

			Bagwell CL and Schmidt ME (2011) Friendships in childhood and adolescence. New York; London: Guilford Press

			Blakeslee JE and Best JI (2019) Understanding support network capacity during the transition from foster care: youth-identified barriers, facilitators, and enhancement strategies. Children and youth services review, 96, 220

			Blieszner R and Roberto KA (2003) Friendship across the life span: reciprocity in individual and relationship development. In Lang FR and Fingerman KL (eds) Growing together: personal relationships across the life span. Cambridge: Cambridge University Press, 159-182

			Blower A, Addo A, Hodgson J et al (2004) Mental health of ‘looked after’ children: a needs assessment. Clinical Child Psychology and Psychiatry, 9, 1, 117-129

			Bown K (2010) The safety and wellbeing of looked after young people: an analysis of looked after young people's experiences and perceptions with implications for contemporary safeguarding policy and practice. ProQuest Dissertations Publishing. Available at https://s.iriss.org.uk/3wipUnE

			Brady E and Gilligan R (2019) Supporting care-experienced adults' educational journeys: ‘linked lives’ over the life course. Child & Family Social Work, 25, 1.

			Dansey D, Shbero D and John M (2019) Keeping secrets: how children in foster care manage stigma. Adoption & Fostering, 43, 1, 35-45

			Day HJ. and Erdley CA (2016) Friendship in childhood and adolescence. In The psychology of friendship. Oxford: Oxford University Press

			Demir MA and Demir M (2015) Friendship and happiness: across the life-span and cultures. Dordrecht : Springer

			Dixon J and Stein M (2002) Still a bairn? Throughcare and aftercare services in Scotland. Available at: https://s.iriss.org.uk/3kRe8vt

			Dunn J, Cutting AL and Fisher N (2002) Old friends, new friends: predictors of children’s perspective on their friends at school. Child Development, March/April 2002, 73, 2, 621–635

			Emond R (2003) Putting the care into residential care: the role of young people. Journal of Social Work, 3, 3, 321-337

			Emond R (2014) Longing to belong: children in residential care and their experiences of peer relationships at school and in the children’s home. Child and Family Social Work, 19, 2, 194-202

			Emond R, Steckley L and Roesch-Marsh A (2016) A guide to therapeutic childcare: what you need to know to create a healing home. London: Jessica Kingsley

			Ferguson H, Kelly L and Pink S (2022) Social work and child protection for a post-pandemic world: the remaking of practice during COVID-19 and its renewal beyond it. Journal of Social Work Practice, 36, 1, 5-24

			Fisher PA, Bruce J, Pears KC et al (2010) Indiscriminate friendliness in maltreated foster children. Child Maltreatment, 15, 1, 64-75

			Gallagher B and Green A (2012) In, out and after care: young adults' views on their lives, as children, in a therapeutic residential establishment. Children and Youth Services Review, 34, 2, 437

			Hammond S, Cooper N and Jordan P (2018) Social media, social capital and adolescents living in state care: a multi-perspective and multi-method qualitative study. British Journal of Social Work, 48, 7, 2058-2076

			Happer H, Mccreadie J and Aldgate J (2006) Celebrating success: what helps looked after children succeed. Available at https://s.iriss.org.uk/3Pam88w

			Hartup WW and Stevens N (1997) Friendships and adaptation in the life course. Psychological Bulletin, 121, 3, 355-370

			Healy K and Sanders M (2018) Mechanisms through which supportive relationships with parents and peers mitigate victimization, depression and internalizing problems in children bullied by peers. Child Psychiatry & Human Development, 49, 5, 800-813

			Heaphy B and Davies K(2012) Critical friendships. Families, Relationships and Societies, 1, 3, 311-326

			Heinrich LM and Gullone E (2006) The clinical significance of loneliness: a literature review. Clinical Psychology Review, 26, 6, 695-718

			Hiles D, Moss D, Thorne L et al (2014) ‘So what am I?’ — multiple perspectives on young people's experience of leaving care. Children and Youth Services Review, 41, 1-15

			Holland S (2010) Looked after children and the ethic of care. British Journal of Social Work, 40, 6, 1664-1680

			Holland S and Crowley A (2013) Looked after children and their birth families: using sociology to explore changing relationships, hidden histories and nomadic childhoods. Child & Family Social Work, 18, 1, 57-66

			Howe D (1997) Psychological and relationship-based theories for child and family social work: political philosophy, psychology and welfare practice. Child & Family Social Work, 2, 161– 169

			Hyde A, Fullerton D, Lohan M et al (2017) Young people’s views on the impact of care experiences on their ability to form positive intimate relationships. Adoption & Fostering, 41, 3, 242-253

			Irvine S (2022) Peer support between looked after children and young people: a study of young people’s views. Unpublished dissertation, University of Stirling

			Kelly B, Walsh C, Pinkerton J et al (2021). ‘I got into a very dark place’: addressing the needs of young people leaving care during the Covid-19 pandemic. Journal of Children's Services, 16, 4, 332-345

			Kerr J (2022) Connecting Scotland. Glasgow: Who Cares? Trust. Available at: https://s.iriss.org.uk/3wb2l0h

			Lipscombe J, Farmer E and Moyers S (2003) Parenting fostered adolescents: skills and strategies. Child & Family Social Work, 8, 4, 243-255

			Lynch S (2015) Friendship and happiness from a philosophical perspective. In Demir MA and Demir M (eds). Friendship and happiness. Springer, Dordrecht. 3-18

			Mazzone A, Nocentini A and Menesini E (2018) Bullying and peer violence among children and adolescents in residential care settings: a review of the literature. Aggression and Violent Behavior, 38, 101-112

			McMurray I, Connolly H, Preston-Shoot M et al (2011) Shards of the old looking glass: restoring the significance of identity in promoting positive outcomes for looked-after children. Child & Family Social Work, 16, 2, 210-218

			Mental Health Foundation (2021) Loneliness in young people: research briefing | Mental Health Foundation

			Milligan IM and Stevens I (2006) Balancing rights and risks: the impact of health and safety regulations on the lives of children in residential care. Journal of Social Work, 6, 3, 239-254

			Morgan R (2012) After care: young people’s views on leaving care. Manchester: Ofsted.

			Naylor JM (2011) Peer relationships. In Goldstein S and Naglieri JA (eds). Encyclopedia of child behavior and development. Boston MA: Springer

			Raghunandan K (2016) Young people in the digital age: metrics of friendship. In Punch S, Vanderbeck R and Skelton T (eds) Families, intergenerationality, and peer group relations. Geographies of children and young People, vol 5

			Rees G (2017) Children’s views on their lives and well-being findings from the children’s worlds project. Cham: Springer International Publishing

			Ridge T and Millar J (2000) Excluding children: autonomy, friendship and the experience of the care system. Social Policy & Administration, 34, 2, 160-175

			Roesch-Marsh A and Emond R (2021) Care experience and friendship: theory and international evidence to improve practice and future research. The British Journal of Social Work, 51, 1, 132-149

			Roesch-Marsh A, McGhee K and Gillon F (2021) The digital divide; the impact on the rights of care leavers in Scotland. Glasgow: CELCIS. Available at: https://s.iriss.org.uk/3sp31xT

			Rogers J (2017) '‘Different’ and ‘devalued’: managing the stigma of foster-care with the benefit of peer support. British Journal of Social Work, 47, 4, 1078-1093

			Scottish Government (2011) Guidance on Looked After Children (Scotland) Regulations 2009 and the Adoption (Scotland) Act 2007

			Scottish Government (2016) GIRFEC Getting It Right For Every Child: National Practice Model. Available at: https://s.iriss.org.uk/38awBjY

			Sen R (2016) Not all that is solid melts into air? Care-experienced young people, friendship and relationships in the ‘Digital Age’. The British Journal of Social Work, 46, 4, 1059-1075

			Sen R and Broadhurst K (2011) Contact between children in out-of – home placements and their family and friends networks: a research review. Child & Family Social Work, 16, 3, 298-309

			Smart C, Davies, K, Heaphy B et al (2012) Difficult friendships and ontological insecurity. The Sociological Review, 60, 1, 91-109

			Spencer L and Pahl R (2006) Rethinking friendship: hidden solidarities today. Oxford: Princeton University Press

			Stanley Y (2021) In care during COVID-19 – what children told us about lockdown. Available at: https://s.iriss.org.uk/3snegaa

			The Children’s Society (2015) Friendship for all: a how-to guide to help children in care to have opportunities to make friends. London: The Children’s Society. Available at: https://s.iriss.org.uk/38fwTWG

			The Children’s Society (2020a) A guide to supporting young people with their friendships: adult guide. London: The Children’s Society. Available at: https://s.iriss.org.uk/3P9sbKA

			The Children’s Society (2020b) The good childhood report. London: The Children’s Society. Available at: https://s.iriss.org.uk/3Fr3V24

			The Independent Care Review (2020) The Promise. Available at: https://s.iriss.org.uk/3sHqloM

			Törrönen M (2006) Community in a children's home. Child & Family Social Work, 11, 2, 129-137

			About the authors

			Dr Autumn Roesch-Marsh is a qualified social worker and researcher with a passion for social work education and research which can improve the quality of engagement with children and their families. She is also the Co-Director of The Binks Hub, an interdisciplinary research hub developing research which engages communities in creative ways, and Programme Director in Social Work for the PhD and MSc by Research.

			Dr Ruth Emond is a qualified social worker and is currently the director of the MSc in Social Work Studies and the pathway lead for the PGCert in Advanced Practice Skills at the University of Stirling. She also works at Family Change, a therapeutic service for children and families who have experienced trauma.

			
			Series Coordinator Kerry Musselbrook

			Commissioning Editor MIchelle Drumm

			Copy Editor MIchelle Drumm

			Designer Ian Phillip


This work is licensed under the Creative Commons Attribution-Non Commercial-Share Alike 2.5 UK: Scotland Licence.To view a copy of this licence, visit https://creativecommons.org/licenses/by-nc-sa/2.5/scotland/
Copyright © May 2022

			
		


	OEBPS/image/1.png
NSIGHTS

A SERIES OF EVIDENCE SUMMARIES

Care experience
and friendship

DR AUTUMN ROESCH-MARSH (UNIVERSITY OF EDINBURGH)
& DR RUTH EMOND (UNIVERSITY OF STIRLING)
MAY 2022






